
teacher to a group of children he can 
not accept for such reasons as their 
mental ability, their race, or their socio- 
economic status. In addition, all teach 
ers can be recognized for the things 
they do best and should be provided in 
creased opportunities to do them.

The twelve methods of providing for 
individual differences listed above do 
not exhaust the variety and ingenuity 
of school people in coping with this 
problem. Many schools use some forms 
of these procedures and others un 
doubtedly employ contrasting methods 
of providing for differences. Supervi 
sors, principals and school staffs may 
find it profitable to use the dozen meth 
ods as a basis for discussion and begin 

ning attack on the problem in their 
own schools.

Such a list suggests too that there is 
no one best method of providing for 
differences which applies equally to all 
schools. Acceleration and retardation 
alone, or individualized teaching alone, 
will not solve all the problems created 
by the fact that children are so differ 
ent. In many school situations prob 
ably some combination of these and 
other methods is desirable. Since causes 
of differences are complex, attempts to 
provide for them must necessarily be 
varied and flexible. The multi-pronged 
attack on the problem is most likely 
to succeed. Such an approach may be 
a key to total curriculum improvement.

A Faculty Meets 

the Needs of Pupils
FRED E. BROOKS

In the primary school program described in this article, teachers and 

parents have devised a means of providing a freer and more adequate 

instructional program for all pupils.

''•"'HE "graded" school system, which 
-*- was inaugurated as an expedient de 
vice in the early history of American 
education, has been one of the most 
persistent of all plans of school organ 
ization. It has brought about some 
difficult problems, yet its main virtue 
still seems to be that no one has yet 
suggested a better plan of organization. 
The problems it poses are so well 
known that it is almost trite to mention 
them. These problems, however, are 
best indicated by the terms, "failure,"

"promotion" and "grade standards." 
Goodlad1 has furnished a resume of the 
research and theory regarding promo 
tion and failure and has arrived at some 
conclusions that appear to most teach 
ers of experience to be sound.

Whether sending the child on up the 
ladder of annual promotion even 
though he has not achieved skills com 
mensurate with the grade standards is

1 Goodlad, John I., "Research and Theory 
Regarding Promotion and Non Promotion," 
Elementary School Journal, November 1952.
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best for the child, best for the group or 
"best for the teacher" is still unsettled 
in the minds of most school teachers, 
supervisors and administrators. It is 
usually not too difficult, however, for 
the child or the parent to settle the 
question, tor neither will look upon 
failure with a favorable attitude. Some 
times such automatic promotion may 
be considered more economical, insofar 
as the taxpayer is concerned, for under 
this system no child takes more than 
his allotted thirteen years to complete 
the public school program. Some in 
dividuals, too, have been known to 
consider it helpful if a slow learning 
child can be so retarded that his,own 
overageness will be a cause for him to 
drop out. Whatever school people may 
do in this matter, however, they do not 
expect to find a panacea. We should, 
nevertheless, constantly keep trying to 
find an answer to the question, "What 
is best for the total development of the 
individual child?"

Many stumbling blocks thrown in 
the way of the child have long been 
recognized and plan after plan for re 
moving these has been developed by 
forward thinking educators. Some of 
these plans have no doubt contributed 
to a more successful developmental 
program while others have undoubted 
ly caused new stumbling blocks to 
appear.

In listening in on a professional dis 
cussion of this problem, the observer 
might hear these statements: "No child 
should be promoted unless he can do 
the work." "Place each child on his 
own standard, there is no such thing 
as a grade standard." "If children are 
failed they become discouraged." "If 
you don't fail children they won't try

Fred E. Brooks is principal of the Haw 
thorne School, University City, Missouri.

—they know they will all be promoted 
anyway." And so on and on, ad in- 
finitum. But what can we do about it? 
Continue the status quo—or make some 
kind of attempt at a solution? This 
was the problem which the staff at the 
Hawthorne School faced five years ago.

Basic Conclusions

Discussion after discussion had been 
held around the lunch table, in the cor 
ridors and at faculty meetings. Letters 
had been written to schools which had 
made attempts to solve the "promo 
tion" problem and the research was 
uncovered for study. Finally, the staff 
arrived at these basic conclusions which 
are not at all new:

First, that the range of ability (all 
phases) of the children in the first year 
of school is so great that any attempt to 
group them as a grade is impossible.

Second, that the rate of achievement 
varies greatly as the pupils progress 
from month to month.

Third, that a child should never be 
considered a failure if the task given 
him is too difficult for him to achieve.

Fourth, that some factors for noting 
progress in school are necessary and a 
method must be devised for recording 
this progress.

Fifth, that it is important for the 
parent to be kept informed about the 
child's progress at school and for the 
teacher to know about the child's de 
velopment at home.

Sixth, that annual promotions are 
not necessary if an adequate system can 
be devised for accounting for the con 
tinuous progress of the pupil.
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With these general conclusions in 
mind the teachers took as a basis two 
items which they felt they could use as 
factors for noting progress. These were, 
namely, the semester in school and the 
reading level. The number of semesters 
a child has spent in school is a factor 
even though the chronological age of 
the children at admission may vary as 
much as eleven months and twenty- 
nine days. (Which it does in this 
school system.) The reading level was 
determined by all the factors at the 
hands of the teacher, such as graded 
texts, tests and general performance. 
Hence this system of accounting was de 
vised. The primary school consisting of 
the first three years (not including the 
kindergarten) was divided into six se 
mesters with a reading level correspond 
ing to each semester. Also, provision 
was made for a seventh and eighth se 
mester and a seventh and eighth read 
ing level.

The reason for these additional se 
mesters and levels was to take care of 
the pupils who needed more time and 
for the pupils who could do higher 
levels of work. For example, pupils 
who enter the first semester of school 
are designated 1-R (readiness) if they 
are not ready to read but 1-1 if they do 
begin the reading program. Normal 
advancement is always shown with the 
two figures the same as 2-2, 3-3 or 4-4 
but if a child is moving more rapidly 
this will be shown by 2-3, 3-4 or 4-5. 
If he is moving more slowly it will be 
shown as 2-1, 3-2 or 4-3. It is possible 
for a pupil to be designated at the end 
of the primary school as 6-8, meaning 
that he is in the sixth semester of school 
and doing an eighth level of reading, 
or a slow pupil who has taken four

years to be designated as 8-6, meaning 
that he has spent eight semesters in 
school and has reached the sixth level 
of reading, or he may be at an even 
lower level and designated as 8-5. All 
of this is merely for the purpose of 
pupil record keeping and any other sys 
tem that would have the same general 
meanings would be just as good.

Measuring Progress

After working this out three big 
problems presented themselves.

First, how can the parents ever be 
brought to understand this manner of 
thinking about pupil classification and 
progress?

Second, how can we, as teachers, 
know enough about each pupil to fol 
low his progress individually?

Third, i f a child progresses more 
slowly, won't he find himself at times 
with younger children and isn't this the 
same thing as failure?

The first problem was tackled by get 
ting all the parents of the kindergarten 
children together and talking with 
them about it. Large discussion groups 
were held and then smaller groups, and 
the parents agreed that it might be 
worth a try. There was no opposition, 
but many questions such as "If my child 
is not ready to read what can I do to 
get him ready?" and "If it appears that 
he may need four years at first can he 
catch up if he does very well?" and 
"Will the teacher have several reading 
groups of different levels in the same 
room?" etc. The teacher invited moth 
ers to the classrooms so they could ob 
serve the pupils in the process of learn 
ing to read. All reporting to parents 
was done by means of the parent-
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teacher conference and no formal re 
port was issued.

The second problem is a continuous 
one. The teachers meet frequently to 
discuss their standards of reading levels 
and are now using a folder type record 
system so that each child's accomplish 
ments can be passed on to the next 
teacher. Basically, the levels corre 
spond closely to the grade placement 
values in the primary reading tests and 
the graded texts. However, it is the 
general feeling of the group that the 
reading levels should be such that they 
are geared to the particular school or 
ganization and understood by all of the 
teachers in that organization.

The third problem is one of group 
ing. Since there are four beginning 
classes each September, they are divided 
into four groups as nearly alike as pos 
sible, with about the same range in each 
group. This is done by using the read 
ing readiness test administered in the 
kindergarten, a social maturity test, a 
coordination test and the teacher's 
judgment. As much as possible all 
pupils are grouped so that they will 
remain with one teacher for two semes 
ters. In May they are grouped again 
for the fall semester. If a pupil makes 
slow progress the first two semesters it 
is possible that the next time he may 
be placed with younger pupils. How 
ever, the factors mainly considered here 
are physical and social maturity.

We have found that some slow chil 
dren can be grouped to their advantage 
with younger children at the end of 
the second semester, others at the end 
of the fourth semester and others at the 
end of the sixth semester. In most cases 
it would seem that it is not being with 
younger children that disturbs the child

and the parents so much as the feeling 
of failure. Can we take the emphasis 
off the chronological age of the child 
and think more about his develop 
mental age? If we can, it would seem 
that an eight-year-old, slowly develop 
ing child is more apt to be happy with 
his peers who are seven than those who 
are eight and are considerably ahead of 
him. As a matter of fact our experi 
ence bears out this fact if the parents 
and teachers will but accept it and if 
the child is not made to feel that he 
has lost status somewhere by comparing 
ages with other children.

Parent Conferences 
Are Necessary

In developing this idea of individual 
differences with parents many group 
conferences are necessary. Discussions 
are begun in the kindergarten and car 
ried on at every opportunity during the 
three year period. These points are 
stressed over and over again with the 
parents:

First, children do not all grow and 
mature at the same rate so you should 
not think too much about the chrono 
logical age of your child. They do not 
all walk, talk or get ready to read at 
the same age.

Second, children do not work well 
under pressure and giving them a task 
to do before they are ready to do it is 
a form of pressure. It is not much more 
difficult to tell when a child is ready to 
read than it is to tell when he is ready 
to walk.

Third, children learn through doing 
many things. Give your child the same 
opportunity to learn about words that 
you do about walking, eating or health 
habits. Talk with him a great deal and
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read to him. Enrich his environment.
Even though the parents may have 

had all their own experience in a 
graded school, it is not difficult for them 
to understand that annual blocks of 
work (called grade 1, 2 or 3) with 
hurdles to jump at the end which we 
call promotion are not at all necessary 
in the school progress of children. Par 
ents also understand readily that chil 
dren in any age groups vary widely in 
their stage of maturation insofar as 
their ability to master certain skills is 
concerned. Hence the teachers at 
Hawthorne School have become con 
vinced that it is not actually the parents 
of the children who bind the school to 
the traditional grade arrangement. 
However, they have found that any 
change that is proposed must be thor 
oughly discussed with the parents.

While there are many problems left

for the teacher to solve in the primary 
school, it has become evident that the 
problems of promotion and failure 
have been eased. The teacher feels 
freer to teach the child according to his 
needs and the parent accepts the fact 
that the child may move more slowly 
without being socially ostracized be 
cause of failure. The child is not given 
any task to do before he is ready to do 
it but every attempt is made to keep 
him progressing at his own rate as near 
ly as it can be determined. The teach 
ers are developing ways of knowing 
more about their pupils and are greatly 
improving in their conference tech 
nique. Also it has brought the teacher 
and parent closer together in the total 
job of educating the child. Does this 
require extra effort? Yes, it frequently 
does, but at this time it appears that 
the results justify this effort.

Matching Ten Reading Levels 
in One Classroom

DON H. PARKER, RENA KING 
and RUTH A. HOLT

A ninth grade English teacher is dismayed to find that her pupils 

range from grade three through grade thirteen in their reading 

ability. With consultant assistance, she institutes a program that 

provides materials and help to each pupil at his own reading level.

eighteenth row back. It was a warm, 
early fall afternoon. Around her sat 
some three hundred of the county's 
teachers. Maybe she hadn't heard cor 
rectly. She would ask the others later. 
But what followed was even more dis 
concerting.

"You ask," continued the speaker, 
"how well your pupils should read? 
Possibly you are one of those who would

IF you have an average 
classroom, let's say a ninth 

grade, you probably have a range of 
eight or ten different reading grade 
levels among your pupils," said the 
speaker.

"Eight different reading levels,—in 
my room? And I'm using only one text 
book? Oh, no! It can't be true," thought 
the ninth grade English teacher in the
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